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Content

Presentation content:

Global Perspectives as a subject

What the Primary and Lower Secondary Global Perspectives 
programmes involve

Different ways the programmes can be implemented

How to prepare learners for success in the Checkpoint 
assessments



Cambridge Global Perspectives

Suite of syllabuses along the 
Cambridge Pathway

Teach and assess skills rather than 
content



Cambridge Global Perspectives

Common assessment objectives 
across the suite



Cambridge Global Perspectives

Topics of global relevance

Fuel and energy

Digital world

Trade and aid

Language and communication

Sustainability

Human rights



Structure of the programmes

 The Primary and Lower Secondary programmes include:

 Challenges

 Learning objectives

 Global Perspectives Primary and Lower Secondary topics

 Primary Checkpoint Global Perspectives

 Lower Secondary Checkpoint Global Perspectives

Formative assessment

Summative
assessment



Challenges

Challenges are:

 A sequence of activities which can be taught in around 6 hours

 Based on one of the Global Perspectives Primary or Lower Secondary 
Topics

 Designed to support the development of a particular skill

Challenges are not:

 Lesson plans

 Compulsory

 Designed to teach knowledge of the topic

Examples: Why soil is important

When less is more



Topics



Primary Challenges



Lower Secondary Challenges



Learning objectives

 Learning objectives describe the skills 
that the programme is designed to 
develop, at each stage of learning.

 They give a structure for teaching and 
learning and a reference against which 
learners’ skill development can be 
assessed.

 The learning objectives are divided into 
six main areas called ‘strands’ which run 
through every stage. Each strand 
corresponds to one of the skills.



Primary – Evaluation – Evaluating 
arguments

Stage 2 example: Why soil is important



Lower Secondary – Evaluation – Evaluating 
arguments



Learning objectives activity

 1 - Progression

 Sort the learning objective cards from the 
most simple objective (Stage 1) to the most 
complex (Stage 9)

 2 - Skill development

 Which skill do you think your learning 
objective is describing?



Orange Text

Stage 1 Stage 2 Stage 3-4

Stage 5-6 Stage 7-8 Stage 9

Skill = 

Talk about something 
liked in a particular 
activity

Talk about a particular 
activity that supported 
learning

Identify which types of 
activities support 
learning

Identify skills learned 
or improved during an 
activity

Identify skills learned or 
improved during an 
activity and relate to 
personal strengths and 
areas for improvement

Reflection

Identify skills learned 
or improved during an 
activity and consider 
strategies for further 
development



Blue Text

Stage 1 Stage 2 Stage 3-4

Stage 5-6 Stage 7-8 Stage 9

Skill =

Listen to others in class 
discussions and 
respond with simple 
questions

Listen to others in class 
discussions and 
respond with simple 
and relevant questions

Listen to ideas and 
information about an 
issue and ask 
questions relevant to 
the issue

Listen to ideas and 
information and offer 
relevant and well-judged 
contributions that 
demonstrate 
understanding of the 
issue

Listen to ideas and 
information and offer 
well-judged 
contributions that shape 
the discussion and 
enhance understanding 
of the issue

Communication

Listen to others in class 
discussions and 
respond with relevant 
ideas and questions



Purple Text

Stage 1 Stage 2 Stage 3-4

Stage 5-6 Stage 7-8 Stage 9

Skill =

Talk about simple, 
personal 
consequences of own 
actions

Talk about simple, 
personal consequences 
of own actions on 
others

Talk about simple 
causes of personal 
actions and 
consequences on others

Talk about simple 
causes of a local issue 
and consequences on 
others

Explain causes of a 
local or global issue 
and consequences on 
others

Make some links 
between causes and 
consequences of an 
issue at personal, local 
and global levels

Analysis



Green Text

Stage 1 Stage 2 Stage 3-4

Stage 5-6 Stage 7-8 Stage 9

Skill = 

Talk about what has 
been learned during 
an activity with support

Talk about what has 
been learned during an 
activity

Talk about what has 
been learned during an 
activity and consider 
how personal ideas 
have changed

Discuss ways that 
personal ideas may 
have been influenced 
by new information or 
the ideas of others

Consider ways that 
personal perspective on 
an issue may have 
changed as a result of 
conducting research or 
exploring different 
perspectives

Explain how personal 
perspective on an issue 
has changed as a result 
of conducting research 
and exploring different 
perspectives

Reflection



Assessment of the Challenges

 The challenges should be used for formative assessment –
giving feedback to learners on how to improve the skills they 
are developing, based on the learning objectives.

 For example:

 ‘You were able to analyse the causes of globalisation really well. I think 
I heard you mention three different causes. However, I don’t think I 
heard you mention any consequences. Next time we look at an issue 
try to think about the ways the issue is changing people’s lives, good or 
bad. It can also help to think about consequences at different levels. 
What effects does it have on individual people? What effects does it 
have on businesses or the government? What effects does it have 
globally?’

Relates to: Stage 7 Challenge 



Summative assessment

At the end of each programme, there is a Checkpoint 
assessment designed to assess learner performance in 
relation to the skills they have been developing.

Primary – Team Project

 Lower Secondary – Research Report

 Internally assessed by teachers and externally moderated by 
Cambridge International



Implementation of the programmes

 The programmes have been designed to be flexible

 No challenges are compulsory

 Teach as few or as many as is appropriate

Challenges can be delivered however fits best with your 
curriculum

 Split into dedicated Global Perspectives lessons, e.g. one hour per 
week

 Collapsed timetable where a challenge is delivered in one day.

 Delivered within lessons for other subjects

Schools may experiment with one or two challenges initially 
to develop confidence among teachers



Examples

Aubrick Multicultural Bilingual 
School, Sao Paulo

 Challenges split into 45 minute GP 
lessons delivered once per week as 
part of a common curricular 
programme delivered to all learners

Challenges delivered in Spanish 
to learners in Stages 1 and 2 to 
allow them to develop linguistic 
and conceptual understanding of 
the skills in their first language.



Examples

Chisipite Senior School, Harare

 Challenges delivered within other 
subjects rather than as standalone GP 
lessons

 Selected challenges where the topic or 
skills are relevant to the subject, e.g:

 Challenge on migration taught in 
Geography lesson

 Challenge on belief systems, designed 
to develop the skill of analysis, taught 
in English lessons. 



Summary questions

What do these terms mean in the context 
of the Global Perspectives programmes:

 ‘Challenge’, ‘Topic’, ‘Checkpoint’, ‘learning 
objectives’

How are the programmes assessed?

How would the programme fit best in your 
curriculum?

What problems might you face in delivering 
the programme?



Summative 
Assessment

Cambridge Primary and 
Lower Secondary 
Checkpoint Global 
Perspectives



Primary Checkpoint

 Team Project (3 to 4 learners working together)

 Identify issues/problems in their local area

Explore local perspectives on these issues and use this to 
choose one

Set a goal to improve / resolve the issue

Plan and undertake a course of action to meet the goal they 
set



Primary Checkpoint 

Each Team produces:

 Team report (300 - 500 words) (8 marks)

 Evidence of action (8 marks)

Each learner produces:

 Personal reflection (350 - 450 words) (16 marks)

 The teacher also awards a mark for:

 How well each team collaborates (4 marks)

 The contribution of each team member to the process of collaboration 
(4 marks)



Primary Checkpoint – Keys to success

 1. The goal set should be realistic and achievable



Example

Examples



Primary Checkpoint – Keys to success

 2. The Evidence of Action needs to communicate some 
research findings



Primary Checkpoint – Keys to success

 3. Reflection on how thoughts / behaviours have changed 
should be linked specifically to something they learned or 
did



Example

Example



Primary Checkpoint – Keys to success

 4. Each learner should keep a reflective log while 
completing the Team Project and record:

 Key moments that change their perspective on the topic or their 
view of teamwork

 Difficulties/challenges of working as a team

 Examples of when teamwork helped them achieve something that 
would have been difficult on their own

 Examples of things they did that improved teamwork

 Examples of things they didn’t do or could have done differently to 
benefit the team



Lower Secondary Checkpoint

Research Report (800 – 1000 words)

 Identify an issue related to one of the Lower Secondary 
topics and formulate a research question on the issue

Conduct research on the issue, using a range of sources

Analyse the issue, explaining its causes and consequences

Explore a global perspective and a national perspective on 
the issue

Propose a course of action to help resolve or improve the 
issue

Evaluate some of their sources

Reflect on how their personal perspective on the issue has 
changed or developed



Keys to success

 1. The research question and report should be focused on 
a clear issue.

22 of the 40 marks depend on having 
an issue



Keys to success

Examples



Keys to success

Examples



Keys to success

 2. The course of action should be developed and 
explained. It should also be practical and realistic.  



Keys to success

Examples:



Keys to success

 3. The global and national perspectives should be genuine 
perspectives



Keys to success

Examples:



Keys to success

 4. There should be an explanation of how the global 
perspective is global in nature 



Keys to success

Example:



Support for the programmes

Curriculum Framework

 Teacher Guide

Checkpoint online self study course

Online and face-to-face training (introduction and extension)



Thank you
Any questions?



Email info@cambridgeinternational.org

or telephone +44 1223 553554

Learn more!
Getting in touch with Cambridge is easy


