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What will we discuss today?

1)
2)
3)
4)
5)

What is wellbeing?

Why is it important?

Why assess wellbeing?
The Cambridge Wellbeing Check and reports

How can we improve wellbeing in schools?
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1. What does wellbeing mean?

Especially in the context of school or college...

© Cambridge University Press & Assessment, 2022
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How's Life? 2020

‘In many ways, /A X 3
life is getting %H’ e
better... X

e

@//OELD y -‘ Seer

‘The good news is that well-being has, in some
respects, improved relative to 2010 — a year when
the impacts of the financial crisis continued to be
deeply felt in many OECD countries. We are living
longer, safer lives. Across OECD countries, life
expectancy has increased by more than one year,
with the average baby born today living to over

80 years of age...’

...Looking forward, there is no room for
complacency. As storm clouds gather on the
horizon, mainly from environmental and social
challenges, all OECD countries need to take
action if they are to maintain today’'s well-
being for future generations.’

(OECD, March 2020)

Then things started to change...

https://www.oecd-ilibrary.org/sites/9870c393-
en/index.html?itemld=/content/publication/9870c393-en


https://www.oecd.org/wise/how-s-life-23089679.htm
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Personal wellbeing seems to be more
prominent than ever before:

Department of Economic and Social Affairs
Social Inclusion

Home  AboutUs v  *COVID-19 Policy Briefs ~ SDGs Issues v  Publications  Civil Society = Capacity Development ~ Ney

Home » Improving Youth Wellbeing and Mental Health: The Role of Inclusive Social Policies

Improving Youth Wellbeing and Mental Health: The Role of Inclusive Social Policies

28 December 2020

) United | UN News
Natlons Global perspective Human stories

AUDIOHUB & SUBSCRIBE &

Link between education and well-being never clearer, UN pushes for ‘health-
promoting’ schools

& UNICEF/Apochi Owoicho | School children studying at Urie Primary School, Delta Stats, Nigeria. (fite

22 June 2021 | Health

Hopefully, the events of the past two
years have re-focused our priorities?


https://www.un.org/development/desa/dspd/2020/12/youth-mental-health/
https://news.un.org/en/story/2021/06/1094552
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» Our work is based on research by colleagues in
the Faculty of Education, Cambridge University
(McLellan & Steward, 2015).

* Their research highlights the need to distinguish
between measures of wellbeing for adults and
children.

» A wellbeing framework is proposed which
concentrates on the experiences of children and
young people in school or college.

McLellan, R. & Steward, S. (2015) Measuring children and young people’s wellbeing
in the school context, Cambridge Journal of Education, 45:3, 307-332.

Cambridze Journal - Cambridge Journal of Education

R Routhedae

IS5M: 0305-764X (Primt) 1463-3577 (Online) Journal homepage: hitps:Mwwe.tandfondine.comfoifccje30

Measuring children and young people’s wellbeing

in the school context

Ros McLellan & Susan Steward

To cite this article: Ros MclLellan & Susan Steward (2015) Measuring children and young
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The four areas of wellbeing

Feelings Functioning

QR

T

Life satisfaction Negative emotions Interpersonal wellbeing Competence wellbeing
how much students how much students how much students how much students
experience contentment experience anxiety, stress experience feeling experience competence,
and overall life satisfaction. and/or sadness. connected to others in self-confidence, fulfilment,

school, that those people and purpose.

care about them, and that
they are valued.



o SOMBRIDGE

What does wellbeing mean in the
context of school life?

Wellbeing is a subjective,
psychological state.

It changes over time.

It changes according to context.
Children in the same physical
circumstances can experience very

different levels of wellbeing.

We must ask children about
their wellbeing.
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2. Why is wellbeing in schools important?

[t is essential to academic success...

© Cambridge University Press & Assessment, 2022
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Wellbeing is linked with academic success

 Better wellbeing is linked with
some forms of motivation
(students wanting to learn and
make progress).

* Wellbeing is linked to
engagement. Students with
lower levels of wellbeing are
more likely to truant (skip
school).
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Further evidence that wellbeing is linked to
academic performance:

o '...researchers in the UK (Gutman & Vorhaus, 2012) and the USA
(Suldo, Thalji, & Ferron, 2011) identified correlations between
wellbeing and educational performance...’

* ‘An International literature review (Lindorff, 2020) concluded there Is
evidence of links between wellbeing and attainment and between
whole-school approaches to wellbeing and attainment, but that this is
heavily dependent upon implementation.’

(Suto & Benton, 2022)
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3. Why should we assess wellbeing in schools?
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Why should we assess wellbeing in
schools?

Why should we assess anything?

If you can measure (or assess)
something, you obtain better information
about it and increase your
understanding of it...

...this is true of wellbeing.

|

14
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Coming soon
Cambridge Wellbeing Check

Quickly identify students who need extra
support with their wellbeing.

* Grounded in world-leading research
» Delivered on an easy-to-use digital platform

» Takes just 20 minutes to complete

Our wellbeing check is a formative assessment
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Uses of the Cambridge Wellbeing Check

Teach and
explore wellbeing
with students

Understand Evaluate the
individual Impact of
students' Interventions to

wellbeing levels iImprove wellbeing




= CAMBRIDGE

@ﬁy UNIVERSITY PRESS & ASSESSMENT

Centre for Evaluation & Monitoring

4. The Cambridge Wellbeing Check
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The Wellbeing Check

Digital: runs on any PC, tablet or laptop

No paperwork or marking

Quick and easy to set up and use

Just 20 mins to complete

Flexible: fits around lesson plans and school day

Assess students several times over year — as
you need
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The assessment — example questions

When | am at school | feel happy

never not often sometimes often always

When | am at school | feel sad

never not often sometimes often always
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The reports — how are students’ responses reported?

positive feelings

low high

never not often sometimes

negative feelings

always

wellbeing wellbeing
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& CAMBRIDGE Cambridge Wellbeing Check

The reports Centre for Evaluation & Monitoring Example School

Individual Student Response Report for Teachers

* Individual student response report detalils lsaac icecresm 17 March 2011 v ClassTwo | Date of Wellbeing Check: 09/09/2022
responses to each question in the check. e o

* Reponses of most concern are highlighted. The rever rotofen | sometmes ofen amays
mOSt common responses to ea.Ch questlon from Competence Wellbeing: the extent to which learners experience competence, self-confidence, fulfilment, and purpose.

the group are shown for comparison. fee! good about myself v

1 feel healthy

| feel | am doing well

| feel confident

| feel | can deal with problems
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The reports

* Individual student summary report showing an
individual student's mean (average) scores in
each of the four areas of wellbeing.
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Cambridge Wellbeing Check
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Example School

Individual Student Summary for Teachers

Martin Mushroom

10 April 2012

Class One Date of Wellbeing Check: 09/09/2022

The bar graphs below show the student's average (mean) responses in the four areas of wellbeing. The areas of concern are highlighted in red.

Area of wellbeing

Competence Wellbeing

What is this?

The extent to which
learners experience
competence, self-
confidence, fulfilment,
and purpose.

What the students thought about their wellbeing: average responses

Interpersonal Wellbeing

The extent to which
learners feel connected to
others, that people care
about them, and are
valued.

Life Satisfaction

The extent to which
learners experience
contentment and overall
life satisfaction.

The absence of feelings of
anxiety, stress and/or
sadness. A high score
indicates few experiences
of negative emotions.
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The reports

« Confidential group overview for teachers
showing for the class/year group the mean
(average) scores in each of the four areas of
wellbeing, for each student in the group.

Cambridge Wellbeing Check

Centre for Evaluation & Monitoring Example School

Confidential Group Overview for Teachers

Class One Date of Wellbeing Check: 09/09/2022 Number of students: 12

Students rated their feelings on scales from 1 to 5. The data below show the average (mean) response for every student in each area of wellbeing. A
high score indicates few experiences of negative emotions. The areas of concern are highlighted in red.

Competence Interpersonal

Lif isfacti N Ive Emoti
Wellbeing Wellbeing ‘e Satisfaction egative Emotions

Name Gender

Abdul Apple m 3.0

Harriet Honey

Lucy Lollipop

Ola Onion

Pat Pumpkin
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The reports

» Class Gender Split Report for Teachers showing
the mean (average) scores in each of the four areas
of wellbeing, for male and female students in the

group.

&5 CAMBRIDGE
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Cambridge Wellbeing Check

Centre for Evaluation & Monitoring Example School

Class Gender Split Report for Teachers

Class One Date of Wellbeing Check: 09/09/2022 Number of students: 5 male, 5 female

This report shows the average (mean) responses by gender. The areas of concern are highlighted in red.

Competence Wellbeing: the extent to which learners experience competence, self-confidence, fulfilment, and purpose.
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&% CAMBRIDGE Cambridge Wellbeing Check
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The reports S

Class One Date of Wellbeing Check: 09/09/2022 Number of students: 5

« Detailed overview of responses showing how
the group responded to eaCh questlon_ It ShOWS Students ratedthelrfeellngsnnascalefrom'never'to‘always'vThisremﬁ:ll:‘o:stheirresponsesacrossﬂ'leirclassfgruupinead'lofrj'lefourareasnf

the percentage of students who chose each
response option.

| feel good about myself

. no response . never

| feel healthy

.never

| feel 1 am doing well
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The reports

« Group report for students showing the groups
mean (average) scores in each of the four areas
of wellbeing.

¥ CAMBRIDGE

UNIVERSITY FRESS & ASSEASMANT

Centre for Evaluation & Monitoring

Cambridge Wellbeing Check

Example School

Group Report for Students

Area of wellbeing

Competence Wellbeing

Class One Date of Wellbeing Check: 09/09/2022 Number of students: 5

The bar graphs below show the students’ average (mean) responses in the four areas of wellbeing,

What is this? What the students thought about their wellbeing: average responses

How often you feel able to
do something well.

Interpersonal Wellbeing

How often you feel
connected to others, that
people care about you,
treat you well and value
you.

Life Satisfaction

How often you feel
content and optimistic
about the future,

Negative Emotions

How often you feel
worried, stressed, and/or
personal sadness. A high
score indicates few
experiences of negative
emotions.

Remember that no matter how you are feeling at the moment about any aspect of your personal wellbeing, things can change. You can grow In

confidence, build stronger relationships with friends and teachers, enjoy school more or less at different times of the year, and our emotions change

day-to-day.

If you feel worried or upset about any area of your wellbeing, it is important that you talk to an adult you trust (like a teacher, parent or carer) about

how you are feeling.
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The reports

* Individual overview for students showing the
short statements summarising the student’s
responses.
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Example School

Individual Overview for Student

Lucy Lollipop

Area of wellbeing

Competence Wellbeing

19 June 2012

What is this?

How often you feel able to
do something well,

Class One Date of Wellbeing Check: 09/09/2022

From the answers you provided, the comments below describe your wellbeing in four separate areas.

What you thought about your wellbeing

When you are at school you almost always feel good about yourself and you usually feel
healthy. You often feel that you are doing well, you often feel confident and you
sometimes feel that you can deal with problems.

Interpersonal Wellbeing

How often you feel
connected to others, that
people care about you,
treat you well and value
you.

When you are at school you often feel happy, you feel people are always friendly, you
often feel noticed and you nearly always feel valued. You mainly feel safe, you almost
always feel you are treated fairly, you don't feel lonely and you feel people always care
about you.

Life Satisfaction

How often you feel
content and optimistic
about the future.

When you are at school it is not often that you feel bored and you always feel energetic.
You enjoy things all the time, you always feel excited by lots of things and you often feel
there is lots to look forward to.

Negative Emotions

How often you feel
worried, stressed, and/or
personal sadness.

When you are at school you are not often worried, it is not often that you feel miserable,
you don't often feel sad and you don't generally feel stressed.

Remember that no matter how you are feeling at the moment about any aspect of your personal wellbeing, things can change. You can grow in
confidence, build stronger relationships with friends and teachers, enjoy school more or less at different times of the year, and our emotions change

day-to-day.

If you feel worried or upset about any area of your wellbeing, it is important that you talk to an adult you trust (like a teacher, parent or carer) about

how you are feeling.
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Use with lesson individual
Content e R plans to teach students &

tﬂg:ﬁ;ﬁgggl students about  identify those
wellbeing with low levels

An overview of the reports

» This table shows the content of each report and

how to use within your school.

Confidential Group
Overview for Teachers

Table of mean (average) scores in each of the four
areas of wellbeing for each student in your group.

of wellbeing

Detailed Overview
of Responses for
Teachers

Stacked bar chart showing how your group
responded to each question. It shows the
percentage of students who chose each response
option.

Individual Student
Summary for
Teachers

Bar chart showing an individual student's mean
(average) scores in each of the four areas of
wellbeing.

Individual Student
Response Report for
Teachers

Table showing how an individual student responded
to each question in the Check. Responses of most
concern are highlighted.

Group Report for
Students

Bar chart showing your group’s mean (average)
scores in each of the four areas of wellbeing.

Individual Overview
for Student

Descriptive statements based on the responses the
student gave to each of the four areas of wellbeing.
To be shared with the student to help them reflect
on their feelings, without attaching a score to their
responses.

Class Gender Split
Report for Teachers

Bar chart that displays class or group’s average
(mean) wellbeing scores split by gender, for each of
the four areas of wellbeing.

Year Group Gender
Split Report for
Teachers

Bar chart that displays year group’s average (mean)
wellbeing scores split by gender, for each of the four
areas of wellbeing.

Comparison report
(classes or groups)

Bar chart that displays average (mean) scores of
your selected classes or groups, in each of the four
areas of wellbeing.

Comparison report
(year groups)

Bar chart that displays average (mean) scores of
your selected year groups, in each of the four areas
of wellbeing.

Individual Student
Tracking Report for
Teachers

Bar chart that displays a student’s wellbeing across
different time periods, in each of the four areas of
wellbeing.

Year Group Tracking
Report

Bar chart that displays year group’s average (mean)
scores over different time periods, in each of the
four areas of wellbeing.
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The Cambridge
Wellbeing Check
Lesson plans Lesson Plan

Centre for Evaluation & Monitoring

Pre- and post- check lesson plans for each of: Lower

Secondary

11 to 14 years

« Lower Primary (ages 7 — 9) - lower Key Stage 2
« Upper Primary (ages 9 — 11) - upper Key Stage 2
« Lower Secondary (ages 11 — 14 ) - Key Stage 3

Upper Secondary (ages 14 — 16) - Key Stage 4

Part One - Understanding our
mental wellbeing
Age suitability

This lesson plan is suitable for learners in the school year in which they turn 12 years old, up until
the school year in which they turn 14. In schools in England and Wales, these are Years 7, & and 9,

Learners entering Year 7 have usually completed seven full years of farmal schoaling,

Learning objectives
to understand the range of different emotions and experiences that contribute to our mental
wellbeing
to practise identifying and talking about our emotions

to be able to recognise and relate to the emotional experiences of others.

Curriculum area & alignment to statutory guidance'
Mental wellbeing
By the end of Secondary school learners should know:
how to talk about their emations accurately and sensitively, using appropriate vocabulary

that happiness is linked to being connected to others.

Key vocabulary to define

Before the lesson, you may wish to work through our Meaning of key words information sheet and set
of slides with some learners, to ensure they understand the key words included within the Wellbeing
Check. The information sheet includes examples of each word being used in context. It is particularly
useful for younger learners, and those with English as an Additional Language.

Pre-lesson: creating a safe space for learning (5 minutes)
Mental wellbeing is & personal and sensitive topic. It is critical that prior to delivering any
content, teachers take the time to create an inclusive, supportive classroom environment
where learners can express their thoughts and experiences openly and honestly. Cultivating
openness and inclusivity in the classroom environment takes time and is an essential
foundation that is important not only for lessons on mental wellbeing, but for all learning.
The first 5 minutes of the first lesson should be devoted to cultivating a safe space for
exploring mental wellbeing, talking learners through what this space will feel like, and the
ground rules for how to engage with one another in this space?,
Qver the next two lessons, we are going to be talking about our mental wellbeing, which includes our
feelings. Feelings are a sensitive topic because they are very personal experiences. No two people
experience the world in the same way, 50 their feelings are also bound to be different, The work we
will be doing together in these lessons will feel challenging for all of us, because we do not often take
the time to reflect on our feelings in a classroom context. Before we get started, it is really important
that we agree a set of ground rules that we all stick to in order to create a space where everyone
feels safe to participate,

! siar
i fon, Engant J0)
2 Adapid

® Cambridge University Press and Assessment 2022
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Guidance and support

ccccc

Full guidance to set up and use the Help Centre

assessments

......
————

Access to the CEM Online support hub
customer support team
by phone and email
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5. How can we improve wellbeing in schools?
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Improving Attitudes and ideologies
wellbeing

Neighbours

Individual
student

Industry Politics

Adapted from
Bronfenbrenner, 2005



Getting started

What are the priority areas to focus upon?

New students

don't 'belong'
yet?

Relationships Teacher- : Little sense
High stress :
among student levels? of making
students? relationships? ' progress?

To find out:
 assess wellbeing,

 set up a working group, supported by senior leaders,
* have an open discussion involving all stakeholders.
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Wellbeing in school

" UK Government guidance:
Department
for Education

» Schools have a central role to play In
enabling their pupils to be resilient and to
support good mental health and wellbeing.

Mental health and
behaviour in
schools

Clear systems and processes should be in
place to help staff who identify possible
mental health problems, providing routes to
escalate issues with clear referral and
accountability systems.

November 2018 )
 The culture, ethos and environment of the

school can have a profound influence on
both pupil and staff mental wellbeing.



https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
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Wellbeing in school

UK Government guidance:

diagnose conditions. However, they should ensure they have clear systems it oo s
and processes in place for identifying possible mental health problems, ey v o sytms a rocasesin o
including routes to escalate and clear referral and accountability systems. il v a0 undrtanding of e ol evces

developing mental health problems, to intervene early to create a safe and s ca b found i Chapier .
calm educational environment and strengthen resilience before serious o o sutces. Mot ormatencan e found

mental health problems occur.

School staff cannot act as mental health experts and should not try to

There are things that schools can do for all pupils, as well as those at risk of [ st s ncuing ton peirce. s

behaviour, well communicated social norms and routines, which are

reinforced with highly consistent consequence systems. This should be paired
with an individualised graduated response when the behavioural issues might
be a result of educational, mental health, other needs or vulnerabilities.

s Schools should consider how best to use their SEN and pupil premium
resources to provide support for children with mental health difficulties where
ADDIOpriate

« School staff cannot act as mental health experts and should not try to
diagnose conditions. Howewver, they should ensure they have clear systems
and processes in place for identifying possible mental health problems,
including routes to escalate and clear referral and accountability systems.

+ There are things that schools can do for all pupils, as well as those at risk of

developing mental health problems, to intervene early to create a safe and

calm educational environment and strengthen resilience before serious
mental health problems occur.

RS Sel oul I Chapier 6 of e saiiory SEND U-25 years Code of pracice

2015, schools need to be alert to how mental health problems can underpin
behaviour issues in order to support pupils effectively, working with external
ded. They also need to be aware of their duties under the

. recognising that some mental health issues will meet the

pect a pupil has a mental health problem, they should use
Difficulties Questicnnaire (SDQ) and Boxall Profile, which
frocess.

and identification, referral to experienced skilled
M clear accountability systems.

g school nurses, and how and when to draw on or
| Where required, schools should expect parents and pupils

brofessionals working in specialist CYPMHS voluntary
other sources. Further guidance on how schools can work

§! organisations that can offer further resources, training,
e. Help and informaticn about evidence-based approaches

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attach
ment_data/file/1069687/Mental_health_and_behaviour_in_schools.pdf
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Further sources of advice:

Anna Freud

J\ National Centre for Coronavirus support Contactus
Children and Families
About Clinical support and Schoolsand UCL Professionals

us services colleges Programmes

The question is, how do you create a school or college-wide approach
to mental health and wellbeing?

We've created an evidence-based framework so that you can decide
on your own approach to mental health and wellbeing in 5 simple
steps. Our 5 Steps Framework is developed by mental health experts
and teachers, for teachers.

It's interactive, it's simple and it's free. It will help you to support
staff, lead change, and engage with parents, carers and the
community so that you can meet your pupils' and students' needs.

By registering, you can move through the steps, in any order, at your
own pace and update a personalised action planning tool that can be
regularly reviewed.

Read our user guide for more information on how to use the
framework.

News Supportus

Training and
events

Donate

Research and
policy

Search Site

Parentsand
carers

Young
People

\ Anna Freud

National Centre for
Children and Families

WORKING UNDERSTANDING
TOGETHER NEED

PROMOTING
WELLBEING

annafreud.org
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Wellbeing in school

‘Support and training for schools >  Teaching and learning during Covid-19 >
Teaching and learning during

. . Covid-19
Ot h er S O u r C eS Of ad V I C e . Teaching resources Resources to Support mental health and
Guidance and support we“being

Resources to support
mental health and
wellbeing

es to support mental health and wellbeing

During time of disruption and uncertainty, prioritising wellbeing and conversations around mental
health is of upmost importance, but it can be challenging to do this. In our Education brief on

2 Learner wellbeing, we provide a detailed overview of the educational theory and challenges

Special educational needs involved in this area. As well as practical tips and a look at how we at Cambridge are supporting
schools with learner wellbeing.

Guidance and resources from Cambridge
Assessment International Education, including
recordings of previous wellbeing webinars, are S —
available here: |

If you still have learners having to isolate, you can share our guide for students on = How to manage
stress and learn effectively at home.

Learner wellbeing is a complex psychological state that can broadly be understood as how
learners feel and function in the context of education.

and nterpersonal connectedness with others
(Ryft & Singes, 1998).

jon movement Wellbeng Together. hedonic and eudssmonic wellbeng represent

The Cambridge Assessment International

Hedonic wellbeing refers to how individusts feel about Cabine’ proolis ot ot facts driazut A pects
the life 1t is conceptualised as 8 combination of an
e ol satisfaction with their ife, thesr

Education brief on learner wellbeing is

available here: e

Bositive
emotions Relationships

Absence of

negative
emations

Overail life
satisfaction

Personal
development

Engagement in
meaningful
activities



https://www.cambridgeinternational.org/support-and-training-for-schools/teaching-and-learning-during-covid-19/mental-health-and-wellbeing/
https://www.cambridgeinternational.org/Images/612684-learner-wellbeing.pdf
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Just one more thing teachers can
do...

...make sure that every student has
formed at least one strong and
supportive, professional
relationship with an adult in school.




Questions?
Find out more: www.cem.org/wellbeing

Subscribe: www.cem.org/buywellbeingche
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